Art & Storytelling
Maya Koenig & Charlotte Fullerton
Introduction: This is a third grade ESL class with 60% Spanish speakers, 20% East European,
15% Asian, 5% African, with a total of 24 students. All students are between levels 3-5 of the
WIDA proficiency scale (Developing, Expanding and Bridging).
Literacy Approach: This is a unit using the Socio-Psycholinguistic approach. This specific
lesson does not incorporate decoding or emphasize phonics, but other lessons in the unit
incorporate these literacy techniques. In this lesson, before writing, the students discuss and
analyze artwork, which builds their background knowledge on descriptive vocabulary.
Overall Art Unit Theme: Storytelling through Artwork, Oral Tradition and Fiction Books
(Estimated duration: 1 month)
In this unit, students learn about features of storytelling by examining artworks with
narratives, oral traditions and folklore, and popular fiction. Students spend time learning
about the purpose and history of each genre of storytelling separately before combing them
to see how one format can inform the other. Some examples include discussing the
similarities between visuals and descriptive oral and written language, expressive oral
storytelling and written punctuation and organization, and the connections between oral
tradition and performance art. At the end of the unit, students are expected to have
completed their own stories with finished work in each format (either one story for all three
storytelling formats, or three separate stories for each format).
This ESL Art class is in collaboration with the all-English Language Arts class. Up until
now, the Language Arts class has been working on distinguishing the different types of
English texts, such as non-fiction versus fiction, poetry versus regular writing, etc., while the
Art class has been learning about the different periods of art history and practices. After the
unit on storytelling, students will be working on non-fiction and autobiographical writing, in
association with self-portraiture in Art class.
Standards:
•

ISBE Visual Art Standard 25.A1d: Identify the elements of line, shape, space, color and
texture; the principles of repetition and pattern; and the expressive qualities of mood,
emotion and pictorial representation.

•

WIDA Language Arts, Speaking, Level 4 Expanding Standard: Discuss relationships
among ideas or offer opinions on issues in various genres supported by illustrations.

Enduring Understanding: Visual Art and descriptive writing are connected and enhance
each other.

Topic
Descriptive Writing Through Visual Art

Class
3rd Grade Art Class

Date
April 11th, 2012

*Content Objectives
Students will be able to…

*Literacy Objectives
Students will be able to…

*Language Objectives
Students will be able to…

Analyze and discuss the
specific visible characteristics
of visual art, in order to
understand the narrative of
the artwork and illustrate their
own visual example of these
characteristics.

Write vivid descriptive
language when storytelling,
by practicing looking and
writing descriptively about
artwork.

Use basic descriptive
language words such as
bright, dull, light, dark, shapes,
and texture when talking and
writing about an existing
visual, and in the writing of
their own stories.

*Objective posted on the
board.
Key Vocabulary
Materials
•
•
•
•
•
•

Bright
Dull
Light
Dark
Shapes
Texture

•
•
•
•
•
•

Computer
Projector
Hardcopies of all 8 artworks
Colored pencils/crayons
Regular and lined paper
Art/Literacy Sketchbook

Mona Lisa Leonardo da Vinci
Skier Ed Ruche
Bear Michael Sowa
Grotesque Hannah Hoch
Morning Tram Joseph Sudek
Boy with Dog 2006 Gideon Rubin
Gasthof zur Muldentalsperre Peter Doig
Self-Portrait with Thorn Necklace and Hummingbird Frida Kahlo
These artworks could be substituted or increased/decreased in number
based on the needs of the teacher. These artists were selected for their
multicultural backgrounds, ranging in home country, language, time
period, gender and age.

Higher Order Questions
1. Where are the differences between the artwork and the students’ work? What was unclear in
the description that caused these differences?
2. How are art and writing connected?
Time

Activities

15 min. Drawing
1. Students sit at their desks with crayons, pencils, and blank white papers.
2. Post the following directions on computer projection: I am going to read a
short description of something. Please draw what you see in your mind when I
am reading.
3. Teachers reads a passage describing the visual qualities of Leonardo da
Vinci’s Mona Lisa:
A woman sits looking at me in a window, with a view outside behind her. She has
dark, brown, curly hair, and she is looking at me with a very calm and small smile. Her
arms are resting one on top of the other on her lap. Her dress is dull, green and soft.
Behind her is the view of a lake, a curving path, and lots of trees. It is daytime outside,
but still very pale.
4. Have students compare drawings with a partner.
5. Post discussion questions and point to each question as it is asked:
• How were your drawings the same? How were they different?
• You all heard the same story, so why did you see different things when
you were drawing what your heard?
• What words helped you the most with your drawing?
6. Allow all students to hold up their drawings to show to the rest of the class
(TPR).
7. Teacher explains that the story was a written description of the painting
Mona Lisa by the famous Leonardo da Vinci, while projecting the original
painting.
10 min. Vocabulary
Scaffolding: Modeling | Guided
Grouping: Whole Class
Processes: Writing | Listening
Strategies: Hands-on | Meaningful | Links to Objective
1. Teacher shows a projection of the Mona Lisa on the board, at a height that
students can reach.
2. Teacher also projects a list of key descriptive vocabulary terms, bright, dull,
light, dark, shapes and texture.
3. Teacher asks students to pick a word on the vocabulary list and come up

to the board and point to where an example of that word appears on the
painting (TPR).
4. Repeat this with all the words on the vocabulary list, to ensure that all
students understand the meaning of each descriptive word.
5. Teacher asks students to add the new descriptive vocabulary words to
their Art/Literacy sketchbooks, with translations of the words and
meaning of the words in their L1 as a personal reference.
10 min. Jigsaw Descriptive Writing
Scaffolding: Independent
Grouping: Small Group
Processes: Writing | Listening
Strategies: Hands-on | Meaningful | Links to Objective
1. Students are divided up into 8 groups of 3 students each, and are given a
different artwork for each group.
2. Teacher explains, “You each have different artwork. It is your job to work
together to write a good descriptive paragraph about your image, so that
someone else can see it in their minds, just like our Mona Lisa paragraph.”
3. Teacher passes out hardcopy prints and reminds students, “Do not let any
of the other groups see your artwork. They are top secret!”
4. Teacher informs students that they have 10 minutes to write their
paragraphs as descriptively as they can.
5. After they are done, Teacher collects all of the images and the writing is
passed clockwise. Each group passes their paragraph and begins reading
and circling the most important descriptive words.
6. Teacher passes out artwork materials to begin the next activity.
30 min. Art-Making
Scaffolding: Independent
Grouping: Independent
Processes: Reading
Strategies: Hands-on | Meaningful | Links to Objective
1. Students work on their independent drawings based on the paragraphs
given to their groups.
2. Teacher circulates, answering any questions or concerns with the writing
or the drawings.

15 min. Assessment
Group | Oral
1. Students leave their artwork at their desks with the rest of their
groupmates and do a Gallery Walk around the classroom viewing all the
different works on everyone’s separate tables.
2. Teacher selects the first group to display on the board and discuss as a
class, the similarities and differences between the drawings and the
original artwork.

3. Teacher posts the following discussion questions,
• Where are the differences between the artwork and the students’
work? What was unclear in the description that caused these
differences?
4. Repeat for all groups, and then ask final discussion question,
• How are art and writing connected?
Notes on Assessment for the Teacher:
This will be an informal assessment based on observations made during class
discussions, small group work and independent activities.
Content Objective:
Did they successfully identify descriptive vocabulary in the given artworks and
demonstrate that understanding of vocabulary visually in their own illustrations?
Literacy Objective:
Did the writing match the visual art, and was it rich in detail?
Language Objective:
Did students use basic descriptive language words such as bright, dull, light, dark,
shapes, and texture when talking and writing about an existing visual, and in the
writing of their own stories?

Appendix
Mona Lisa Leonardo da Vinci

Bear Michael Sowa

Boy with Dog 2006 Gideon Rubin

Gasthof zur Muldentalsperre Peter Doig

Grotesque Hannah Hoch

Morning Tram Joseph Sudek

Self-Portrait with Thorn Necklace and Hummingbird Frida Kahlo

Skier Ed Ruche

